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SENSE OF AUDTENCE:  IMULICATIONS FOR
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~
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THE ENTRY SKILLS, METHODS AND
ATTITUDES OF TUHE INTERMEDLATUE COMP O~
SLTLON STUDENT IN A POSTSECONDARY
COMPRS TTION PROGRAM

.Boyd, Carol Anne \

'L lil,l)—Dl'fPI';NDEN(JE— INDEPENDENCE AND
WRITING AND REVISION 'lN'TUE REFEREN-
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Bridwell, LIilllian Sasser
REVISING PROCESSES IN TWELLTH GRADE
STUDENTS' TRANSACT IONAL WRITING

Brooks, Norma
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AND PUBLIC WAYS OF KNOWING

Caée, Norman .
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THE ADOIFLOENTD WRITBR'S 1 VE .I OPEING S NSEY OF

AUNIENCE  IMPLICA TTIONS FOR TEACHING
v (i der No 1926348

Putdue University, 1979 l'i?pp.

lazarus

BAILFEY,
Major Profesam

Phoebie ydia, I'h D
Ainuld 1,

This dissertation is a synoptic ntudy of 1eforms in the trach-
Ing of writing wifhin the past two decades. In lteu of a définitive
" structure for teaching writing, a tentative theoretical framework
Is proposed on the basis of two hypotheses. First 1tis pro-
posed that teac hhu.z based on persotal and |Ingu|~.lu prowth pro-
duces the mast etficient h"x(nnin}s because it accommuodates to
Individual differences in the capadity for abstract thought. Sec-
ond, It Is atgued that there is a yeciprocal relationship between
the activify of the learner, his development, and the processes
of using language and the adolescent wiiter’s developing sense
of audence.

Chapter One present an historical averview of basic is\ues
in the teaching of Enghish that peirsist into the present. The' .
major contreversy arises from issues in defining the godls and
methods of English according ta subject-centdred or student -
centered curricula. It is contended that the activity of studénte
In using language is primary in providing them with ways of
organizing and coping with reality. ‘

In Chapter Two it {3 proposed that the developmental psy-
chology of Jean Piaget suggests a conceptual framework for
describing the stages by which the student attains mature
thought,

Chapter Three notes how the affective socialization of the
adolescent is correlated to his®cognitive maturity. Thus, haw
the writer fecls about himself and his subject matter may affect
what he writes. '

Chaptér Four examines theoretical bases for considering
writing a unique mode of learning. Theories of major contem-
porary psychologists on the relationship of thought and language
polint to the relationship of learning to write’and the develop-
ment of deliberate abstract thought. In addifion, the insights
of adyocates of student-centered curricula are contrasted tb
the premises of advocates of the traditional view of the disci-
plinary value of learning to write from the study of literature.

Chapter Five develops the central idea of the dissertation,
sense of audience as a génerative concept. The generative ca-
pability of the concept of audience is founded on 2 classical
1deal; h0wevcr the student's sense of audience depends on'a
realistic picture of what Is involved In making abstractions;
that is, how he and others create ideas. A framework for guld-
ing the student’s language activities In the writer-audience-
subject transaction is summarized, :

The concluslion Is deloted to the tmplicatidons for teaching.
The amall group cross-commentary--the writing workshop--
allows the student to operate as both recelver and producer of
discourse: The primary movement of growth Is from the cen-
ter of self outward. Literature can also fulfill special functions
in expanding the personal perspective and famillarizing the
student with the conventions of English. However, it is argued
that in learning to write for dlllpre{( audiences in Increasingly
abstract forms of discourse, the stident gains control of the
processing of experience for himself and for others.

N

THE ENTRY SKILLS, METHODS AND ATTITUDES OF THE
INTERMEDIATE COMPOSITION STUDENT IN A POST-
SECONDARY COMPOSITION PROGRAM Order No. 8008771

Bova, RiTA JOANNE, Pu.D. The Ohio S tate Universily, 1979. 208pp.
Adviser: Professor Donald R. Batcma%

The findings of this stpdy have identified the intermediate compasition
student as haying needs and problems not previously recognized or defined
by waditional composition research or writing programs. According to the
"Daly-Miller Empirical Instrument to Measute Writing Apprehension,” the
inteimediate writer tested as most fearful of writing'as compared to the

. basic and advanced composition students in the study. Moreover,
intermediates seemed least engaged by or interested in commummtion
‘“MM especially writing.

’
The intennediate wnter was evahadted as having particulan styhstic and

© gramunatil problems i lhivzher wntings such s an m*x'm(‘d thess,

anbiguontyocabulaty usage anansecme thetonaal valck pasave
grammnatical construcions sentence level erronand a (enfusedediomat
use of the language *

Within the proup of intermediate wnters emerged degrees of
mtennediacy true mtermediate , modcerate ntennediate, and advanced
wntermedime These degrees were determined by the amount of styhstc and
erron types demanstiated in the <tudent essavs The tue intermediate
exhibited the highest number of enors and sty bnnes as well as the highest
level of apprchenvion towmd winting

There appcars o be a connection between the Rvel ofwnunl
apprchension and the type of stvle and voice i a student’s essay A high
level of feas generally imatches with the tue intenmedate’s pasaive,
unfocused wnung stvle and tndity toward his/her authence The findings
of this study suggestthat einotonal blocks can bt clear, even correct,
wnung to a stnking degree Case studies were undentaken to fully analyze
speaific individuals within the study 1n cach case. emotonal blocks, such as
anxiety and fear, restncted the pariculafstudent’s wnting and :ggnv:(ed
already exisung grammatical difficnlnes

The resaarch for this study wasconducted n Aulumn Quarter, 1977
Following a pilot study at The Ohio State University, the researcher
distributed questuonnanes to 269 enteting Iposition students at The
Columbus Techmical Insutute (82 advanced. 89 intermediate. and 98 basic
composition students) The questionnanes revcldled that intermediate
students exhitnted the greatest level of fear and resentment toward writing
at both The Ohio State Umiversity and af Columbus Technical Instutute

Written placement essays of the three groups of entenng composition
students at Columbus 1Technical Institute were read and analyzed for
particular identifying features and ervors The intermediate’s marked
tendency toward a vague, passive, and muddled wnung style was noted
This observation was later validated by 2 juned raung of randomly selected
essays from the three groups by a tcam of professional Fnghsh teachers

The study’s finlings indicated a real need for a more sensigve and
knowledgeable treatment of intennediate students by teachers of
composifion and by composiion programs in general.

FIELD‘DI’.PF..\'I)L\('E-I'\1)F.l’l~'_'\'[)F_'\'('E AND WRITING AND
REVISION IN THF REFFRENTIAL, EXPRESSIVE, AND
PERSUASIVE AIMS Order No. 8012355

Boyp, CAgOL ANNE, PH DD The Universiny of Jowa, 1979 189pp.
Supervisor: Assistant Professor Panl Phehl .

This study was condycted at Black Hawk College. a community college
in Mohne, llhnots, dunng the 1979 spring semester The study classified
students enrolled in seven clawses of freshman composition as field-
dependent or field-independent and then,compared their performance on
three twenty-minutt writing tasks and the revisions of these tasks, The
initial group of 120 students was classified according to their scores on the
Group Embedded Figures Jest (GEFT) Those scoring in the first quartile
on the GEFT were considered field-independent; those sconing in the
foupth quartile were considered field-dependent GEFT scores for these two.
groups were 15-18 and 0-6 respecinely Those scoring in the second and
third quartiles were eliminated from the final samplc which then included
58 students. “

The three wnting tasks were design lo be scared with Prisnary Tnil
Scoring. a tcam approach which dssesses how closely a piece of discoutse
comes to achieving its alm and rates it on a four-point scale ‘The referential,
expressive, and persuasive aims were selected because they form the
tripartite model that corresponds to the emphasis of recent theones of
discourse on subject, audience, and speaker. The three pnimary trait scoring
guides and the revision scoring guide were modeled after guides used by the
National Assessment of Fducational Progress(NAEP). .

The four hypotheses being tested and their resdlts are as follows: (1) In
traditional freshman composinon, field-independent students will receive
higher grades for the course and attend class more frequently than field-
dependent students. Fhe fiist pant of this hypothesis was supported, and the
second was not Field-independent students reccived a grade an averige of
six tenths of a grade point higher than field-dependent students (significant
at the .01 level), but they atiended class less. (2) When asked to write with -
the thrpé aims, the field-independent students will come closer than the
field-dependent 10 achieving the aim of each picce of discourse when it is
scored according to its primary, trait This was supported for referential
writing (significant at the 01 level), but not for expressive or persuasive
writing. (3) When asked to revise the three pieces of writing, the field-
dependent students will make fewer changes than the ficld-jndependent.
(4) On the same revisions, field-dependent students will limit themselves to

)
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- frequencies increased (rom'A to B and from Bto C. The ten least .-

wperfical Linds of revisions, while those of the field mdependent \l\)dt(l;ls . THE GROWITH AND DEVELOPNMINT OF 11T OBSERVING
will be moic extennive Neitheraf the tevinion hvpothéses was supported, EGO: LETTIR WRITING AS A MEDIATION PROCESS”
there was no diffctence hetween the two groups in aither vohune or inds of o ' _ i

revision BETWEEN PRIVALE AND PUBLIC WAYS OF KNOWING

The tewults sugpest that held dependence independence may be a facior - Oider No 792791)9
n ﬂudcql success i frestinan compoation, paticularly since the course BROOKS, NorMA R 10 D Harwrd Universiny, 1979 Y08pp
often tequires a lngh propomon of teferegual {or expository) wnting :
Further study of the selapionship between cogmin e siyle and wnting w
definmitely wananted

Py

The Growth and Development of the Observing Fyo. 1 etter Welting as a
Medwinon Frocess Berween Private and Bublic Wass of Knowing 1s a twofold
exploration into letter writmg it deals with the process of letter wnung and
with the educatonal/chimcahmphcatuons of fetter wnung in a school
comext My anterestan leiter wnting developed i 1974 when 32 mult
i ethnic fifth-grade children (Black, Hispamce, Chinese) n a public schoo
REMSING PROCESSES IN TWELFLI GRADE SFUDENIN the 1 ower I'ast Side of Manhattan correspinded with me. theu teacher.

TRANSAC TTONAL WRITING ) Y Order No. 8010570 dunng the course Qf one school year - .
The fint part (Chapters One thiough Foun oretical portion,

BriowEL, Litiian Sasstr_ ED D Umversity of Georgia, 1979 225pp 100ks at the process of letterwnting A teview crature revgals that

Drrector: Roy C O'Dannell _ letters bmve plaved animponant role in educational apd thmcal serings and
Revision has been tradiionally designated as a teimminal state i the adstatfrents of personal. socological, and pohucal Bones In general, the

writing process involving superficial mechamcal and sty hst ations ot ) main focus has been on letter wntung as techmque, treaument, or

refonmulauons of a text after an ininal draft has been prmm ) documentanon .

accounts of professional wnters' processes and some existing casestudies on Howezer. iis the process of letter wnung that defineg the subject gnd

the composing process contiadhct this view of revision The preynt study scope of the first part of the thesis To this end, the work of Alfred Sciuu, a

phenomenological soaiologist, 13 presented After cntically exammingiihe
philosophical undeminnings of his theory of lciter wniting, 1 point outghe
contradictions in his overall conceptual framework that make his basic
supposition aboult Ictier wnung untenable. .

was designed 10 inyesuigate the actual revisiomrprogesses of twe h_gudc
mixed ability wnters who were asked to wnte and revise a transactional ot
informative cssay for an audience of peers without intervention _
exhsugtive and mutually exclusive schemie for classifying revisions was .
developed and tested for reliability The influences of the vanous types and T_O address these plOblCl,nS. an examinalion of the theones of the
times of revision were analyzed for their effects on qualitative ratings Russian psychologist L. S Vygotsky is pxesemgd Vygotsky charts the
Revisions in 100 rindomly selected sets of first and second drafis were ontogenetic development of wntien speech as it mediates between private
classified according to seven lingwistic units: surface, woird, phrase, clause, -~ and public ways of knowing According to Vygotsky, the balancing of inner
sentence, multiple-sentence, and text levels Fach of these levels was further m‘f’ Quter operations moves dynamically along the continuum of most
subclassified according to the operations possible at-each level Further, private to most public. with soe contexts facilitating more inner- * L
three distinct times when revision occygred were designated as “stages” of directedness and other contexjs facihiating more oulcrdxrcchncs:. The
“revision: Stage A (in process, first draft), Stage B (between-draft), and - multsfunctional nature of wntten commumcation refiects this delicate
Stage C (in-process, second drafl) ' balance, with personal letter wniting sgnd!ng mndway bctwccn'mc most
A total of 6,129 revisions were codch by the rescarcher and cheeked by private and most public However, this status is not rigidly fixed along th

rai iabili ' 21t is always in motion.
two trained coders for reliability (84 43% agreement for all three). < conunuum: it s alway N .
Reliabilities ranging from 89 to 97 werc obtained for analytic quahty * Thcsecontc)l parnt Ofdlh:‘h thesis (Chagleérs 5 ive lhr(;)\x!ghs”cf‘fn).l the applied
- ; : anics. and total) of typed veisions of the two eory, descnbes a study that was conducted in a public school in
:;,-l;;:s (gencialment. mechanics. an Hoftype Massachusetts The research s a non-équivalent control-group design, with

Surface aod word level revisions proved to be the most ftequent uguts of two groups of teachers and two groups of students. Thc treatment, whigh
revision. Students made four tmes as many in-process changes as between: was administercd to 7 teachers and 127 students, consisted of a letter- writing

draft changes Surface and word level changes occurred more frequentty at intervention (eachers corresponded with the children in their classrooms),
S A and C. while phrase. clause, sentence, and multiple-sentence weekly group mectings, "as-il” exercises in hypothetcal role playing, and ¢
tages A and C, p . . . the teachers’ analyses of actual correspondence, in addition to normal

ongoing classroom-activity J .
Tve letter wniting and group meetings scem tahave the effect of
increasing teachers’ repertoire of ways o listefi¥nd respond, and of

extensively revised papers were among the shortest and tended to receive
lower quality ratings. The ten most extensively revised papers werc among
the longest, but reccived a range of quality ratings. Indexes of revisions per e / 1 C r
100 wo’ds showed that essay length was’not significantly related to overall  + providing a way.to stay close to the given "datay the children’sown

. . thoughts and perceptions-about reality. From the children’s perspective, the

frequency of revision, however. letter writi to have b rofound ' iculgrly for
drafls were qualitativel Uer Wrjting appears o have been a profound experience, particularly
The results revealed that overall the second q y those who were-voluntary letter writers. .

uperiof to the first drafts and that there were differences in the effects of )
the various levels and stages A significant negative relationship existed with  ~ .

surface level fiequencies at Stages-A and C (in-process). In addition to° . - i .
initial quality ratings, the following vanabiles were significant predictors of . l

ality using step- wise multiple regression analyses: word level, sentence. . . ‘
gcl. %me % ar?d Bause level at Stage B..The papers with the highest WORDPLAY: A VARIETY OF MULTIPLE SIGNALLING

ratings contained more between-drafl revisions acrass all levels than papers Order No. 7916945

with lower ratings. The papers with the lowest ratings most frpqucnlly . o
included surface and word level revisions at Stages A and C (in-process). CASE, Norman, Ph.D. New Yurk University, 1979. 184pp.
The lowest rated second drafts also contained a substantial number of . Adviser: Professor Robert A, Fowkes

multiple-sentence substitutions, indicating that these students were _ ’
rewriting rather than altering the first draft. This dissertation examines wordplay, a variety of multtple
The results suggested definite developmental differences foy the range of signalling (i which’more than one message is contained simul-
writing abilities respresented in the sample of tweifth grade writers. taneously in a given utterance) and specifies its structure and
Revision for the writers of the poorer papers involved substantial in-process occurrence. The study is psycholinguistic and lexical. '
alterations of surface and word level units of discourse. The better writers "Various aspects of word association processes are exam-
_made many of the same kinds of in-process changes, but also attended to iried in detail. It emerges from this analysis that wordplay is
between-draft rereading and revision. : closely related to these processes and has its origin within
' ’ them. The varieties of 3ssociation include both semantic and
© o, 0 : phonalogical. . ’
‘ . -Fhe main contribution is the development of a typology which
. i» both analytical and classificatory, based primarily gn a fidst
A ) corpus drawn from contemporary journalistic sources. An ad-
. - , ditional corpus drawn from earlier periods confirps the typol-
. ’ ogy already stated and 180 adds tp it. This is because certain
) - _ types not found in the first corpus areencountered in the #degnd.
. - The revised and expanded typology is divided into two manr—
- - . : groups X The first deals with wordplay that involves the allusion

> ' : — )
2 . . .
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. : .
of a stated unit to one that is absent (not stated).: The second
group treats wordplay that involves the mutual allusion of two
or more stated unita. The first group is called Singles and the
second Mutual  Theve ia aleo a third division, constating of one
type only, which is termed Nameplay. It deals with alluaive
names and 18 found only in written worka.

The second corpus includes over a hundrod exa mples from
Shakespeare. In addition, two collections of wordplay are exam-
ined which are dated 1826 and 1866. Finally, certain examples
trom Freud are presented, which cover from the beginning to
the end of the ninoteenth century, Thus, a considerable time
span is covered in this studf, yet no fundamental changes in the
wordplay are obgerved. In more recent times, however, a
Iarger varioty of types are found.

The typology itself, with its notational ‘system, must be
studied in order to be used. There is little technical difficulty
involved. Consequently, with a minimal expenditure of effort
required, this system can serve as a’useful instrument, in
studying, for students of linguistics, psychology or literature.

Sixteen distinctive lypes of wordplay have been discovered
in this study. " Two of the Mutuals have subdivisions, in which
a numbar of the types from the Singles group are included.
Thus, & rich variety of wordplay 18 demdnstrated. The nurper-
ous journalists whose nantes appear with the examples from
the first corpus show that the practice of wordplay today 1s
very much alive and qutte widespread. .

»
-

THE RELATIONSHIP BETWEEN ERRORS IN STANDARD
USAGE IN WRITTEN COMPOSITIONS OF COLLEGE
STUDENTS AND THE STUDENTS' COGNITIVE STYLES

G A Ordeg No. 8013093

E

. Were
" Moatures (F = 7.3) in writing than FD subjects. FD subjects were found to

RIC

CooPER, GRACE CHARLOTTE WASHINGTON, P D). Moward Universirty, 1979.
Dlpp. 7

During the past decade, educators and others have identjified 2 writing
“crisis” among college students 3nd have idantified several possible causes,
including the admission of Ié?g‘tj numbers of'minority students who speak
and,write a nonstandard dialect, and have searched for solutiofis to the

probléem. The present il'rdy addresses the writing problem by attempting to

determine the relationship between unsatisfactory academic wrnting
performance and the cognitive style of the student writer The study is based
on theories from both linguistics and psychology.

The linguistic focus of the study is consistent with recent pragmatically
bu&d theories of language acquisition advanced by linguists such as
'Halliday {1972). These theories were chosen because they provide an
explanation for differemce in language use between sub-groups of the same
broad language community and at thesame time allow for individual
differences. A second area of linguistics on which the present study draws is
the soclolinguistic study of language varieties specifically, the work on Black
vernacular English done by linguists such as Wolfram and Fasold (1974).

The psychological orientation of the study was based on research in the
area of cognitive style centering on the theory of field dependence (FD) or
holistic thinking and field independence (F1) or analytic thinking This
particular schoo! of thought was chosen because it offers an explanation for
differences in ldnguage use based upon cultural differences. Most
researchers in the area sec a continuum of ¢ognitive style from FD 1o F1 (cf.
Cohen, 1969). ,

Thie study is based on the premise that language reflects cognitive style.
The research hypltheses are that nonstandard dialect interference and
transitional featuresage found in greater number in the writing of FD
thinkers and that classification, distancing and contrastive features are more
prevalent in the writing of F1 thinkers.

Subjects were drawn from 194 freshmen composition students at the
University of the District of Columbia who were pretested for cognitive
yle on the Group Embedded Figures Test (GEFT). (Witkin, etal., 1971)
Ten FD subjects and ten FI'subjecis were chggen. Essays of these subjects
were snalyzed for the features indicated and &ata from the essays were
snalyzed by means of a one way analysis of variance with the independent
thain’ effect variable being cognitive classification, i.e., FD or FI, and the
dependent variable being the score obtained on each of the feature
measures described above. Obuained F values for each area were considered
significant if they exceeded the .05 level of confidence.

Significant differences in usage were found in three areas: Flsubjects
nd to use greater distance (F = 5.03) and more classification

uas gignificantly more tranisitional features than FI subjects (F = 4.66). No
0 ence for rejection of the null hypotheses was found in the areas of

oy e \ .
. I
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. nonstandard dialectinter{erence ar contrast the refatively smadl number of

nonstandard dualect features evidenced points to posgibly the need fe
another type of measure, such as a structwial chertation exerene Thelack of
distance in the 1D papers with s carresponding use of fistand secand
person vetbs 13 one 1eason for lack of apportumty tor use of one daledt
feature. the thud person singular verb fonn Lack of difference i the area
of contrast may indicate that contiast s not a copmtively difterentiative
feature )

MEANING AND CHOICE IN WRITING ABOUT LITERATURE:
A STUDY OF COHESION IN THE EXPOSITORY TEXTS OF
NINTH GRADERS ’ Order No. 8003647

EiLer. MARY ANN, Pu D Illinois Institute of Technology, 1979. 515pp.
Co-Advisers: Dr Mackie J-V Blanton and Dr Alva L. Davis

Linguistic opuons involving lexis, conjunction, reference, substitution,
and ellipsis as selected by 15 ninth graders in the development of expository
essays about litérature writien at three month intérvals in the school year
(Tasks I, 11, and 111) were analyzed according o the coding system for
cohesion developed by Halliday and Hasan. The categories of cohegion
were. in addition, eorrelated to the contextual descriptors of the register
Writing about Literature, namely the Field, Tenor, and Mode of the-

*discourse. Field was defined as the primary or literary text about which the
students wrote, in this case narrative fiction having participants, objects, and
events. Field also included the Secondary text, namely the treatment of
narrative fiction as verbal art in.an expository essay. Tenor primarily
involved the role relations of author/reader and critic/audience. Mode was
defined sccording to the values of logical sequence, methods of
development, and the ordering of information. An oral component of the
thesis consisted of taped composition conferences where students verbalized
their intentions to mean and the choices they were making. Although no
systematic correlation of tapes with linguistic analysis was attempted, the
tapes were studied in terms of the values of Field, Tenor, and Mode.
Percentages of the various types of cohesive relations for each Task were
tabylated. Lexical cohesion was found to include not only lexical semantic
relstions within English but also Field-bqund and instantial relations within
individual texts. Lexical cohesive relation’ were also found 1o exist on rank
levels of word, phrase, and clause as defined in systemic grammar. Laxical
options selected by the students were displayed in relationally ordered
networks as descripiors of permissible systems within the register Writing -
abour Literature. Lexical cohesion viewed in the context of Field-bound *
and instantial meaning relations had implications for de¢iphering the code
of & text and for examining the nature of the students’ response (0 literature.
Reference cohesion was an indicator of the students’ ability 10 sustain a self-
sufficient expository text without appeal to the immediate social
environment. Conjunctive relations that indicated (1) the linguistic

« ‘organization of the secondary text as opposed to those that indicated (2) the

experiential recording of the primary text within the secondary text
provided an index for the development of Mode values by the students over
the school year.

<
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THE READING WRITING CONNECTION: AN ANALYSIS OF
THE WRITTEN LANGUAGE OF UNIVERSITY FRESHMEN AT
TWO READING LEVELS Order No. 8003579

HELLER, v FEUERBORN, ED.D. Qklahoma Srare University, 1979.
172pp. :

Scope and Method of Study. The present study investigated 34
university freshmen’s reading comprehension in relation to 21 syntactic
elements of written language produced through their expository writing. It
should be noted that this study examined Syntactic maturity, not writing
quality. Subjects in the study-were drawn from deginning composition

-classes at Oklahoma State University during the spring semester, 1979.
Language samples included ame silent reading comprehension test which
identified "high" and "low" readers and two expository in-class themes, one
developed through classification, the other through comparison/contrast.

Themes were subjcclcd to syntactic analysis of 21 elements of written
, language choseri for their kngwn contrjbution to syntactic maturity and

their possible relationshjg with reading tomprehension. .

Findings and Conclusions. Results of statistical comparisons indicated
that there are 4t least eleven elements of written lapguage significantly
related to reading comprehension. The eleven are the following: number of
words/T -unit, T-units/senjence, words/subordinate clause, words/main -

- - ~
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clause passive veiba prepositional phiases, gerunds and paruciples. inua- T
unit coordinatoss, fiee final modifiers. words/Sause, and Sy ntacuc Density
Score (a composite score 1efleccting total symactic complenity) Good
readers® wnting was charactenized by tong T-units expanded through such
nonclausal structurds as preposuonal phrases intra- 1 umt coordination of
dewnil, and passive verb phiases Giencrally, their wnuing contained more
deleuon transformations than did poor readers” wnung  The low reading
group produced shorter 1-umts expanded pnmaniy through the addibon of
subordinate @auses 1 group alvo used more coordinated mam clauses
and nun-on sentences than did the high group '

A discussion of possible reasons to account for the estabhished reading:
wnting conncckn s centered around charactensiics cominon to both
language processes, 1 ¢ . Good readers’ hngwistic awareness of complex
grammatical structuies nfay be the result of positive reading expenences
Internalized knowledge of these language structures s reflected in the
svntacuc matunty of then wnting Other explanations concerned theones of
language modehng. cgocentrism in wrilmg‘and reading. and the need for
redundancy in wnting and recading

, Y

POPULAR SCIENTIFIC DISCOURSE: A RHETORICAL MODEL
Order No. 8002370

Hoprxins. ROBERT ,\40R.RIS, Pu D Universiy of Mussouri - Columbia, 1.979
365pp. Supervisor: Ben F Nelms

Purpose Two selated purposes served as a rationale for the study The
first purpose was to identfy through three types of analysis some o_f the
impaortant structural and semantic charactenstics of popular scienufic _
discourse. Popular saentific discourse was stipulatively defined as wntung by
professional scienusts intended to inform the layman and the nonspecalist
about the methods used and the discovestes made in inveshigations into the
natural séences. The second purpose was to detenmne from the analyses
whether pervasive structural patterns were to be found Their existence
would be considered a sufficient reason for constructing a conceptual
thetorical model and suggesting methods to aid in the teaching of writing
and reading of popular scientific discourse to students in college level
technical and scientific wriung classes. .

The following questions were asked and tentatively answered duning the
course of the study: (1) What are the major structures which pervade the
whole pieces of scientific diseourse taken as samples {rom selected,
periodicals? (2) What gre the organizational structures subsumed ur_xdtr the
major structures? (3) Do combination structures result from the major and
or’animional stactures which may help to defihe and dclimil populas
scientific discourse? (4) Are there pervasive features occurring within and
between sentences which might help to define and delimit pojpular scientific
discourse? (5) To Yhat éxtent is there variety in organizationdl patterns and
in syntactic units in the samples examined? (?) Do the findings of {he study
imply that they should in some way be useful in teachin omposition?

(7) Inlight of the evidence gathered, what are the most plausible ways that
these discoveries might be put to use? . :

Procedures Thiny-two periodical articles were jandomly selected from
American Sciéntist, National Geographic, Natum)‘;lisror): Science, and
Scientific American. All of the sentences of six randomly selected
paragraphs from each article were analyzed, using the tagmemic clause
analysis procedures described by Arena in Linguistics for Composition

1975)..
( r)Om the thirty-two articles six were randomly selected for an analysis of
larger structures. Gopnik's major structures, described in Linguistic
Structures i Scientific Texts(1972), and Monroe, Meredith, and Fisher's
organizing structures, described in The Science of Scientjfic Writing (1977),
served as the basis for a more extensive system of analysis to reveal sgmamic
structures which indicate the principal concerns involved in conducting
scientific investigations and reporting those inVestigations. .

Another type of analysis was done to identify cohesive ties betwgen
sentences. From five randomly chosen articles no fewer than three
sequential paragraphs were selected from each article f6r the analysis. A
simplified version of Hallidag and Hasan's methods, described in Cohesion
in English (1977), was used for the analysis far cohesion.

Selected Conclusions. The tagmemic clause analysis revealed the degree
of complexity of the sentences (the average number of clauses pér sentence
18 2.5). It was discovered that transiuve clauses were most extensively used
and that passive clauses were infrequently used, accounting for no more
then 12 percent of the total number of clauses in all of the sampless 1t was
discoverad thavof the larger structures Scientific Study and Conclusion

* structyres {(defined in the dissertation) occur most frequently. The analysis

. S
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“for cohesion revealed that lexical ties comprise the majority of cohesive tlies
in the samples. .

"

Recommendanons Because the analyses of the samples seveal that a
vanety of stiuctures and penasive features do existan sufinent numbens 1o
help characienze the gepre popular saentthe divcoutse, it s recommended
that the student be tiught 1o use the svatems of gnalvud descnbed and used
m the presentstudy as ardan compasing his own popular saoentific
discourse ' e
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WRITING MODE AND LINGUISTIC INSECURITY
Order No, T922502

HURLOW, Muarcia Liynn, Ph.DD
1979, 143pp. Adviser.

The Ohlo State University,
Professor bonald R Bateman

Curnent research on compositton has established that not
merely the audience but also the purpose for a piece of writing
and the student™ (('vlingn‘ about hig abilities to produce that
writing will affect the stpdent’s writing itself. Writing Mode
and Linguistic Insecurity explores the hypothesis that the
greater the student’s linguistic insecurity, the greater the
formal syntactic differences between his writing in graded
essays and in unevaluated work. This study also develops a *
new-instrument for measuring linguistic ingecurily, and ex:
amines the use of both quantitative and qualitative methodology
to investigate a problem in composition. .

To determine the students’ linguistic insecurity, the study
used surveys, interviewing techniques, and a linguistic insecur-
ity test based on that used by Willlam Labov in The Social
Stratification of E}\J{Lls_[\ in New York City. Of the possible
audiences and purposes for writing, two were chosen: the
*poetic” and the “reflexive”. British composition theorists
James Britton et al. (The Development of Writing Abtilities,
t1-18, 1975) ascertained thut most writing for the teacher
was “poetic”: it is done merely to complete the writing task,
for an artificlal audience who evaluates the ptece of writing
as an object. “Reflexive” writing, on the other hand, is de-

_ fined by Janet Emig as writing for oneself; i# I8 contemplative

«and relatively free of external demands on how one expresses
oneself. Heflexive writing i3 thug more likely to occur ina .
secure writing situation.” In this study, graded essays repre-
sented writing in the poetic mode, and jourhals, which were
only graded by counting the number of pages, represented
writing in the Yeflexive mode. .

Using my forty-eight freshman composition students and
forty-three remedial colnpositjon students at Ohio State Uni-
*versity durinhg the 1978-1979 academic year as subjects, the
quantitative data of the study included the total number of words
in the piece of writing, the number of clauses, the number of
the fifteen cluuse types‘considex‘ed, the number of t-units, and
the length of the average t-unit in each student’s first journal
and essay of the course. This data was then correlated with
the students’ scores on the Itnguistic insecurity test. -

*  The qualitative data was gathered from in-depth case stud-
ies of five remedial students. For the case stugies I not only
considered all of the kinds of data that I did for the quantita*
tive section, but also other types of linguistic and rhetorical
analyais and for atl of the writing that these students did for’
their courses. 1 also included information from working with
the students as they wrote, from attitude surveys and inteyviews
done at intervals throughout the quarter, and as much about '
their general background as I could obtaiy.

This research has shown that there tend to be fewer of the
characteristics generally associated with sophisticated writing
when the writer i8 insecure. The insecure student often has
strikingly less sophisticated writing in essays for the teacher
than In writing for himself or an \incrmc’al, friendly audience,
As demonstrated in the case studies, linguistic insecurity xllo'

_is.correlated with a decrease in the “well-formedness” of syn-
tactic structures, the detail of examples, and the general flu-
ency of the prose. Further, linguistically insecure students v
edit more while they compose rather than leave editing for a
later stage of the paper as more linguistically secure students
tend. to do: .
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A STUDY OF COHIRENCE: IMPLICATIONS FQR TFEACHING
WRITING IN AN ACADEMIC CONTEXT Order No. 8001282
Jacoss, SUZANKE FRUrnant, Fo ) Uneversiry of Hawar 1979 208pp

The purpose of the mvesugation was to study the problems students
have in writing coherent prose mnan acadenuc context in which the
informauoa load 1s heavy Pan of this purpose was 1¢ develop a descnipuve
tool. or construct, that would make 1t possible to compare pieces of wnung
with regard to coherence, one that would take into account the nature of the
task and the nature of language, both the syntactic and semantic
components of language .

The methods used for the analysis of student essays borrowed heavily
from those used by linguists 1n analyzing the syntactic structure of
" sentences Selected essals were examined intensively. sentence by sentence
-Component decp structure sentences of each surface sentence were

examined Tor verb type and sentence topic. The semanuc/logical links of
cause, compansoneand so forth, both within and between sentences, were

also nated. . 4 .

The essays were wntten by the eleven students enrolled in Biomed 40
an advanced biology course designed under the direction of the University
of Hawaii Schoul of Medicane The course was pan of a year-long review
program, which aimed to prepare minority and Padific Island students for
admussion 1o the medical school. Sample essays were analyzed 1n detail for
six students. who had varying degrees of success in learming the course
content The essays were wntien in class and required a synthesis of material
learned from lectures and their textbooks. _

lwas found that coherende in such a wniting context could be descnbed
in general terms by the notion of predication load The load was a measure
of the integration carned out by the student writer in the process of writing
each sentence The load became greater as the student combined more and
more pieces of informayugnyPieces of information were défined--roughly
speaking--as the deep sentences (or predications) underlying the surface
senterjces. These predications, classified by semantic type and counted for
each surface seglence. provided a measure of the complexity of the task of
maintaining coherence For the biology writing assignments, two types of
content predicatons were required (differentiated by the syntactic character
by the verb) Also required were relational predications sueb‘ statements
(implied or explicit) of cause, specification, comparison, and so on

.Of the six students whose essays were studied in detail, two students had
difficullies maintaining coherence Both had difficulties stemming from
problems with the task of integration. When relational information had to
be combined with content information, sentences became gbored. clumsy.
or grammatically incorrect. A common writing strategy waslo avold *
integration, in which case the essays appeared to have chunks of
information. These chunks, though easy to read and generally correct, were
not madé relevant by the writer 10 the essky's main idea.

Such results have developmental implications. They suggest that the
learnin} of content information may temporarily interfere with the writer's
ability 1o maintain coherence. In subject matter courses, where both new
information and coherence in writing are important for instructional goals,
writing assignments can be modified o as to take into account these
dgvelopmental difficulties. The assignments themselves can Qc written so as
to impose either high or low predication loads. Samples of each are
provided, together with their suggested use. ‘

*
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A COMPARISON OF COHESIVE ELEMENT£ IN AMERICANI.\
BUSINESS AND NON-NATIVE SPEAKER WRITTEN DIS- -
COURSE ‘

JOHNS, Ann McClelland, Ph.D. University of Southern Cali-
fornia, 1979. Chairman: Professor Leslie E. Wilbur

Purpose. The purpose of this study was twefold: to com-

pare EE Encldence and distribution of cohesive elements in two
American written business modes (letters and annual reports)
with sach other and with the written discourse of five selected
non-pative speaker groups (speakers of Japanese, Other Ort-
mhlJLanguages, Romance Languages, Farsi, and Arabic), and -
to analyse cohesive element error in the written distourse of
the" selected groups. '

Prooedure. The Halliday and Hasan cohestve element cod-

ing scheme (1976) was the instrument selegjed for analysis of

. the corpuses chosen. Elemerts in this achéme are divided
into five categories: reference, substitution, ellipais, conjunc-
‘tion, and lexical cohesion. This instrument was employed to

13" “rmine the incidence and distribution of cokesive.glements

RIC -,

TORY PARAGRAPHS

in the letter corpus, connlating of ten sales latters, five letters
of adjuatmeit, and five miscellancous business letters, each of
which emanated from a different ’)\nn‘.rh'nn business or oduca-
tional institution  The seheme wan then employed to eode
twenty conceptual pavragraphs, each from a-different anpual
report selected at random from the sixty-five companies tn-
cluded in the (‘()mplfa\ﬂon of the Dow Jones avernges. The non-
native apeaker corpus consisted of 214 writing samples of a
number of rhetovical modes (o g, desciiption, clusstficatipn)
representing the selected language groups. ‘l~‘rom each group,

. five concéptual paragraphs wore randomly selected and coded *

tfor cohesive element incidence and distribution. All 214 were
examined for error in cohestve olement use.

Findings. Results indicated that tiffre ave distinct differ-
ences between the two Amertcan business modes, especlally
in the lexical coheston and reference categories. 1t was found
that theve wus as much vartation tn element incddence and dis-
tribution between the two American business modes as there
was between cach of these and ench of thenon-native speaker
groups. In the ervor study, it was found that certain types of
deviations were comnmon to one or two non-native speaker
groups, but that some errors were found in the writing of most
of the groups studied. Although non-native speakers made ex-
tensive use of elements {rom the loxical cohesion and refer-
ence categories, error wasnost often found in conjunction
and reference. : i

Conclusions. The results of this study indicated that the
mode of disclosure employed (e.g., report) was more impor-
tant in deterinintng incidence and distribution of cohesiyve ele-

. ments than was the first language of the writer. Error data
~indicated that frequency of element use was not consistent with

error occurrence. Due to the results indicated in this study,
it was concluded that in ESL curriculum and instruction, pres-
entations which closely ally cohesive clements to mode of dis-
course and, in some cases, to the first language of the learner,
might be most beneficlal.

Recommendations. Recommendations included: (1) Fur-~
ther study be inade to investigate the incidence and distribu-
tion of cohesive elements in other English for Special Purposes
(e.g., Science and Technolugy) written or spoken discourse.

(2) Investigation be made of features contributing to cohesion

but not mentioned in the Halliday and Hasan scheme. (3) Stud-

les be made of additional features of the husiness modes, .
(4) Further investigation be made of the frequency and dis-
tribution of cohesive Ttems tn native and non-native speaker
discourse, by replicating this study or by employing another
approach, such as determining cohesive item frequency.

(5) Additional studies be made which determine whether inter-
sententjal errors are related to intra-sentential ones. (6) Con-
tinued emphasis be made in future English as a Second Lan-

_guage research and ecurriculum development upon the natur

of discourxse and its textual features. . .
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A CONTRASTIVE, STUDY OF THE RHETORICAL ORGANI-
ZATION OF AMERICAN-ENGLISH AND PERSIAN EXPOSI-
Order N6, 1918887

MAFTOON%EMNANI, Parviz, Ph.D. New York University,
1979. 177pp. Chairperson: Professor Harvey Nadler

In writing expository English, acceptability is achieved nft
only by constructing well-formed sentences, bwt also.by ar-
ranging sentences according to the rhetorical conventions of
English. 1t is believed that the rules determining acceptable
sequences in dlchUrse are culturally conditioned and vary
from language to language. Therefore, rhetoric, the ‘method ’
of organizing syntactic units into larger sequences of dis- ‘
course, is not universal but is dependent upon the logical rea-
soning of the speakers of a particular linguistic community, .

The specific purpose of this dissertation was to investigats
whether Persian paragraphs utilized different rhetorical ¢on-
ventions from thosd of English. For the purpose of a contras-
tive rhetaric, the content of 300 contemporary American-

English and 300 confqmporary Persian expository paragraphs,
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written by native speakers of each language, and published in
prestigious Amertcan and lranian educational jeurnals, wepe
. examined through the use of paragraph-analytical models pro-
posed by Francis hxlalanun/K((;‘lTo e Composition and Com
munication, 1965, 16, 144-156) and Alton L: Becker (Colle
Com Tfon and C mmunication, 1965, 18, 237-242). Engﬁl
corpus was subjected To Twolold unulyﬂn 10 prolide answers
for the following questions:

Does the vutcome of the analysiseindicate different 1hetortcal
conventtons of the American-English und Persian para-
graphs in terms of the occurrence of topic, coordinate,
subordinate, and ex!ranuenunl senlences?

Does the outcome of the x\nnlyals indicate different rhetori-
cal conventions of the Am(rlcan-fngllqh and Persian para-
graphs in terms of the occurrence of the T, R, 1, Q and
A elements? .

Findings uml(‘ ‘9(\1(11

A quantitative nn.\lyu\a of the par ugrnpha revealed the
following: .- ’

1 Pearstan paragraphs contained {ewer sentences than
Amertcan ones '

2. Persian parggriphs contatned fewer words than Ameri-
can ones.

3 Persian soentences comtatned more words than American
ones.

4. The percentage of occurvence of one, two, and three-
sentence paragraphs was higher in the Persian corpus. (The
occurrences of one-sentence paragraphs and two-sentence
paragraphs were statistically significantin the Persian corpus.)

8. Tho percentage of pccurrence of four, five, six, seven,
eight, nine, and ten-sentence paragraphs was higher in the En-~
glish gorpus. (The occurrence of four-sehtence paragraphs,

six-sgntence paragraphs, and soven-sentence paragraphs were -

statistically significant in the English corpus.

The qualitative analysis of the paragraphs revealed the
following:

1. The answer to the first question of the a(udy was positive.
It was confirmed that different rhetorical conventions of the
American-English and Persian paragraphs existed in tdrms of
the occurrence of topic, coordinate, subordinate, and extra-
sequentinl sentences. ¢

2. The anawer to the second question of the study was par-
tially positive and partlally negative. It was confirmed that
diffsrent rhetorical conventions of the American- English and
Persian paragraphs existed in terms of the occurrence of the
T. 1, and Q elements. However, the analysis failed to reveal.
dtferent rhetorical convéntions concerning the occurrence of
the R and A elements.

§ In terms of the three sequences suggested by Chris-
tensen - - coordinate, subordinate, and mixed -- the analysis
also revgpled that there were rhetorical differences across
the languages.

4. In terms of the two sequences suggested by Becker -~
TRI and QA -- the analysis failed to reveal any significant
differences across the American- E'ngliah and Persian para-

graphs,

/ .
SYNTAX AND SUCCESS STYLISTIE FEATURES OF SUPE-‘
RIOR FRESHMAN ESSAYS

MARTIN, Celest Ann, Ph.D. University of Southern Callfornia,
1979. Chairman: Prolcuor W. Ross Winterowd

What is good writing and how can we teach 1t? Yhe undsrly-
ing Assumption of this dissegtation is the notion.that superior
writing {s stylistically matu¥e writing, and that stylistic ma-
turity can be quantitatively measured to some-degree. By com-
bining halistic evaluation with a statistical analysis of varfous

syniattic features, it is possible t6 determine what character-
istics of style should be emphasized In the teaching of Fruh-

)

v

The tntroductory chaptér provides the theory behind this
kipd of analysis, and Chapter Two reviews both expertmental

and descriptive studies of student writing at soveral levels

The vartables chogsen far this panrticutdr study were selected
from among those that appeasad numl promising in p‘ evioua
research. These included words per - unit, words per clause,
subordinate clauses per T-unit, percent of common verbs, pert
cent of be's, have's and niodiats in the auxilinry, free modiflers,
clause endings and length

The clause endings are vartables new to reseavch in Fresh-
man Composition. Joseph Williams fgolated them as markers
of significant style, a style that is clear yet forceful, and char-~

acteristic of the expository prose of skilled adult writers. These

clause endings proved statistically stgntficant, appearing only
in essays ranked in the upper two-thirds by the raters. Other
significant variables wore the free modifiers and percentage of
commopn verbs. '
The point of this gesearch {8 to provide composition instruc-
tors with features of e that are readily identified and easily
taught, perhapg tn combinatton with another technique such as
sentence combining. Chapter Four provides discusston of the
variables, andd suggests a theory of selective sentence-combin-

"ing bamed on their significance as presented tn this and prevlouc

research.

The' last chapter suggests directions for lutule research,
stressing the need for & more complete concept of style, as well
as the need for a sound theoretical structyre to underlie our
classroom practice. We can not be satisfied with any one method
of research or teaching until our results are continuous and
measurably successful; until we can demonstrate to our, students
and to ourselves that a course in Freshman Composition is not

! waste of timeo.
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PRODUCING WRITTEN DISCOURSE: A THEORY-BASED
DESCRIPTION OF THE TEMPORAL CHARACIERISTICS OF
THREE DISCOURSE TYPES FROM FOUR COMPETENT GRADE
12 WRITERS Order No. 8005689
MATsUMASHI, ANN, PH.D). Stare University of New York at Buffalo, 1979.
402pp.

The purpose of this study was to ¢reate a temporal description of the
process of composing in writing for three specific discourse types: to report,
to generalize, and to persuade. Since pauses, moments of physical inactivity
during composing, are assumed to reflect planning and decision-making, an
examination of pauses of various lengths located at points within the text -
should illuminate the processes involved in the composition of various kinds
of discourse.

*~  Even though this study reports the answers to scveral specific research

hypotheses, il is actually intended as an exploratory case study. The

questions for this study result from my theory of the composing process ss.
well as a comprehensive review of payse-time research. In pant, the aim is to
determine the usefulness of research in a new area: the temporal aspects of
wriften language production. The study combines information about the
real-time aspects of the composing process with a thorough description of
the textual features of the wnitten protocols of four competent high school
writers.
The four competent high school writers who p\mmpaled in this study
each produced eight essay3, two for each of four discourse purposes: to
express, 1o report, to generslize, to persuade. (Only the latter are analyzed in
thisstudy.) The writers were video-taped while composing and the length *
of pause umts between each word--to tenths of a second--were marked on
typed transcripts of the compositions.

Nextaprofiles of the temporal characteristics of each writer s COMPOeing

process were compiled for the entire data’set. These profiles offered 8

* general description of pausing and Uanscribing behavior, detilin

information about the different composing styles of the mdwldun? writens
and some information about the rhythm of transcription, the overall rates at
which le transcribe whether copying or composing original discourse.
In addition, these data provided, in a general way, some evidence of
tem differences in writing produged for differing discourse purposes.

¢ written protocols were then analyzed using four descriptive tools:
The Discourse Marrix, which displays the hierarchical 0rganization of the
discourse; Sensence Roles, which establishes the semantic relationships
between sentences; Lexical Cohgsidn, which identifies the ways in which
particular words esublish coherence between sentences: and finally- Synsex,

o Componltlon._ S )
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which identifies the vanous sentence parts and estabhshes then
relationships v

The results of this study clearly indicate that a writet’s purpose for
composing influences the length of pause tine necessary o plan and
produce a piece of discourse. Reporung consistently requured less planming
tme than either generaliriag o1 persuading And in the instance.of the
unusually long pauses prior Lo sentences, a clear pause time contihunm
emerges with pause umces degreasing in the following order gencrahring, -
persuading, reporting

WRITING AS A SECOND LANGUAGF: PSYCHOLINGUISTIC
PROCESSES IN COMPOSITION Order No. 8002941

NEILSON, BROOKE, P 1D Unwersity of California, San Diego, 1979 181pp
.Co-Chairpersons: Professor Fdward S. Klima, Professor Flissa Newpon

Writing as a Second Language. Psycholinguistic Processes in
Composigion s an attempt to develop a theory of the composing process
based oft psycholinguistic models of language acquisition and'use The
theory follows from the assertion that, while informal writing may be a
simple fonction of the first language acquired by the child, formal writing is
not. Formal written English operates as a register which has been partially
ascquired by native speakers (primarily through reading) Systematc
syntactic differences (which do not correlate with writing quality). a
recurring, well-defined set of problems in formal register, and limited
individual vanation argue for a set of processes common to all wnters.

' This study of wntien register was prompted by consistently disunct
performances on informal and formal writing tasks by a group of college -
freshman, whish yielded no "errors” in the informal sample, and a fimite set
of recurning séntence problems in the formal sample. The thesis centers
around a descnption of syntacuc differences between the two registers,
Chapter Il (an analysis of syntactic differences in'the formal and informal
writings of fifty undergraduates enropljed in required wnting courses)
demonstrates a quantitative difference in measures of syntactic complexity
for formal and informal registers Corrclation suudi‘(Chapter Iy
demonstrate that these cgmplexity measures are not Telated to writing
quality (as determined by holistic sconngs). Thus it is likely that the
complexity differences accurately charactenze the two registers.

For this population (college-level adults), wrilten sentences are

roblematic only in formal registers A fimite typology of “errors™ inf the
ormal register (Chapter 1V) implies that the complexity. of the register
induces error; however, the copstructions in which such errors occur also
appesr in informal registers Thus the errors are presumably tnggered by
differences between the registers.

Since the differences between the registers are quantitative (e g, more .
nouns, longer clauses) rather than qualitative (i.e., different constructions), it
cannot be gaid that formal register is a separate dialect in the traditional
sense. Given the pervasive probleris found in the formal register, however,
one is forced to conclude that it functions as a separate register, and that a
large ehough quantitative difference is'in some sense equivalenttoa
qualitative one. .

-The writers whose papers were analyzed in the thesis were well- ‘
educated. middle class speakers of standard English, yét their formal writing
shows clear evidenee of problems normally attributed to “basic” o
“remedial” writers. This finding (that all writers apparently share 2 comm
set of composing pProcesses) suggests that the definition of remediation
needs 10 be rethought, perhaps in a psycholinguistic (rather than a purely
linguistic) framework. ' .
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ANALOGIES PRODUCED BY CHILDREN RELATED TO GRADE
LEVEL, LINGUISTIC MATURITY, READING LEVEL, AND '
CREATIVE ABILITY Order No. 8006671

Rw“"‘ MARY Kay SiMpsoN, Pu.D. University of Minnesota, 1979.
176pp.- Adviser: Dr. Robert Dykstra

The purpose of this study was to analyze developmental patterns in the
production of analogy by children and to determine whether or not children
wse different types of analogy as they achieve linguistic maturjty. A second

of the study was 10 determine whether or not the production of
analogy in free-writing is related to performance on a test of creativity and -
to reading leve! as a general indicator of school gchievement. A final
purpose of this research was to determine differences in anglogy content in
o written in fantasy and realistic modes of natrative. .
(€ T,

N N

Subjects for the study included 129 second. fourth and sixth grade
students from four subutban clementary schools

Data collectian was carned oul w thiee viits to each of the twelve
classrooms involved Lach group was showa two open ended filims and
mvojved i follow up witing sesstony i whach students were asked to wnte
endings {01 the films On the thud classroom visit, the Torrance Tests of
Creanviry, Figural Form A, were adnumstered and reading scotes were
collected from school records

Student narratives were analyzed first for number of analogies produced
Analogies were then classified into four categones: direct, fantasy, symbolic
and personal Wnung samples were also analyzed for fluency, mean length
of T-unit and mode of response In order to determune the degree of
relationship between analogyproductioni’and grade level hnguisic ~ #
matunty, creativity, reading and mode of response. chi-square and analyses
of vanance tests were performed upon the data

The rescaicher was able to diaw the following conclusions from the
study: (1) Flementary age children do analogize spontaneously in free-
writing situations (2) ‘The dominant type of analogy produced by children
is that classified as fantasy analogy (3) Direct and symbolic analogies are
also produced at all grade levels but in relatively small numbers
(4) Elementary agé childien do not use personal analogy in a free-wriling
situaton. (§) Children’s production of analogy in writing is developmental
10 a certain extent. Fourth and sixth grade students spontaneously produce a
significantly greater number of analogies than do second grade students.
(6) Fourth grade students are higher analogizers than both second and sixth
grade children. They produce more fantasy and symbolic analogies than the
other two levels of students. There is a linear developmental pattam
between grades in the production of direct analogies (7) CHildren's
production of analogy is not significantly related to linguistic maturity as
assessed by T-unit length When analogies are analyzed by typt, symbolic
analogies only are related (o linguistic matunity. (8) Children’s production
of analogy is significantly related to creativity when scores are analyzed
across grade Ievels In a within-grade analysis the relationship is significant
at the second grade level. (9) Grade two and grade four subjects obtain
higher mean scores on the Torrance Tests of Creative Thinking thap grade
six subjects. This finding is typical of trends occurning in other creativity
research. Symbolic analogy is the type most strongly, though not
signi y. related to creativity. (10) Production of analogy is not
signi ty related to reading level across grades fourand six. In a
breakidown of types of analogy. direct and symbolic analogies only are
related to reading level. (11) Children who write fantasy narratives produce
a significantly greater number of fantasy and symbolic anlogies than
children who respond in a realisitic mode. '

WRITING: A BRIDGE TO 'I'!lF, WHOLE BEING
' Order No. 8012503
SANBORN, JEAN MARIE, Pn. 1) Union Graduate School (Ohio),1979. 362pp.

Writing 1s a process involving conscious and unconscious levels of the
mind and body Thosc who lreat wnlting as a product or a skill become
“non-writers”: their wnting 1s fitting words into pre-established molds and
does not involve themselves Non-wnung is defined in this study as:
*merely picking from onc’s store of words and syntax those forms which
seem appropnate for the topic at hand,” sometimes called “automatic
writing.” This study of writingan terms of dgvelopmental psychology brings
writing into the perspective of the wholg person ‘

An initial examinatiorr of what wniters say abbut wnung, what three
novelists shqw whicn they wnte about wnters, what researchers propose
about the wnting process. and what teacheffs do to teach writing, illustrates
titde consensus about the nature of the wnling process except that it is an
effort to bring order out of chaos and that it is a means of discovery. The
stress involved in writing arises from its involvement of the whole person,’
making the process subjeft to innek-and outer pressures.

Aspects of the developmental psy&plogic_s of Piaget, Erikson, and -
Kohlberg and the competence theory of White show points where the
teaching of writing is in conflict with the student’s development. More
overriding concerns are language development and consciousness.
Vygotsky's work indicates that writing, originatirig in gesture and symbolic
play. is a natural part of language development. When the schools treat
writing as a culturally-imposed skill, they abart the natural processand . _
gepanate the student from his/her fanguage. When writing remains & partof *
language and personal development, it becomes a primary means of
assimilating knowledge into the students’ own cognitive structures.

Research on the functions of the right and left hemispheses of the brain
provides a means of understanding how writinginvolves the whole person
and affects levels of consciousness. Spoken languag in linear, originating
for the most part in the analytical left hemisphere of the'drain. Written
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. muue involves the synthetic abihities of the right henisphere, perceiving!-

through parts The physical aspects of the wniting process, especially
revision, also involve a holistic mode dnalogous to sculpting This study
suggests that through this holistio mode writing taps the unconscious,
. following Jung's theones. and widens the area of consciousness
The fnal chapter of this study 1eports and analyzes a two year

examination of the wniting processes of children at Strawberry Fields, an
altémative K -9 school in Freedom, Maine The second year of the study,
irivblving eighteen children ages 5-14, 1s examined iy detail, including
examples of the children's writing and varioud$ methods of encouraging
writing. A Slightly different model of development emerges from this work
Rathey than vacurring in steps and stages, development seems to proceed in
waves, with pcn'ﬁ of consohdation and ego strength interspegsed with
periods of vulnerability and withdrawal as the child begins to move to a new
level. 2 new consciousness Dunng these vulnerable penods, which recur

.throughout life, writing activity recedes, and attempts to force public writing
result in."non-writing” at best, serious ¢go damage at worst.

LEXICAL FIELDS AND THE TEACHING OF ENGLISH _
COMPOSITION Order No. 7927014

. SHE #ER, Roger Evans, D.A. State University of New York
at Albany, 1979. 176pp.

. . 5
In this.dissertation, “lexical fields™ are the third level of

-, theoretical liiterest for writers and writing teachers approach-

ing the problem of sentwnce-generation from the perspective of
the reader's perception. The other two levels of theoretical
interest are “sentence segments” and “sentence connections.”

These other levels have some practical application in the
maintenance of continuity in the medium of writing, but have
very Mitle to do with conceptual organization. On the other hand,
« lexical fields, a concept from structural sémantics, can be used
as a resource for the conceptual organization of an expository
text. Par icuiarly useful are binary and part-wholt relation-
ships within lexical fields. . . .

These relationships can be kept in mind by the writer when
he is replacing words in patterns that have been retained from
one sentence to another. Such replacements are perce ved as
potentially meaningful by readers; apd a conceptually coherent
plece of writing is made up of a number of such lexical connec-
tions, - -

.
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A STUDY OF THE .ATTERNS OF DEVELOPMENT IN ESSAYS
* OF THREE GROUPS OF OHIO STATE UNIVERSITY
FRESHMAN WRITERS Order No. 8001848

m DAVID MITCHELL, PH.D. The Ohio State University, 1979. 330pp/\
vi_ser: Professor Edward P.J. Corbett .

This dissertation examines the patterns of development found in essays
of three groups of Ohio State Freshman writers: remedial, average, and
advanced. The goal of the study was W describe and explain the diffefences

. in inventive skills.of the student writers. The esshys were wnitten on 2
variety of subjects, all of which asked th€ students to reflect on an aspect of
common experience; the image of women on television, the popularity of
jeans among young péople, the attraction of a sport, the unwillingness-of
witnesses to assist a victim of crime, and the effects of grades on leamning.

- . The essays wére examined sentence-by-sentence and paragraph-by-

paragraph t0 identify the inventive strategies or patterns of developmeiit
that the students had used in discussing their subjects. .

The results of the comparison of the three groups of essays are reported
in four stages. The first phase compares the frequencies of the various
inventive strategies of the-three groups of writers. The second stage
sxamines the frequencies of transition signals that mark the patterns of
development. The third phase examines the errors in the patterns of
development. The final phase compares the major pattems of development
thsat the writérs used in discussing their subjects. S -

" “Themajor difference xmong the three groups of writers was in their
- shility to extend an argument over successively longer passages of discourse.
The essiys of the remedial students revealed that those writers often
Uﬁmw problems when their arguments extended over several
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sentences: what was said in one pan of a paragraph or essay would be
Inoonsistent with what was said elsewhere The essays of the average
students, while always under contiol, tended to follow a predictable pattern
of introduction, discussion. and summary/conclusion; the umts of
discussipn in‘these essays often did not extend beyond the bounds of
individual paragiaphs The advanced witers weie able to "chunk™ or group
larger units together o explain their ideas more fully and les$ prediciably -
than either of the other two groups of wniers
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